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Preface 
The global shift toward skills-based education has placed renewed importance on 

curriculum models that not only transmit knowledge but foster applicable competencies 

in real-world settings. This transformation is especially relevant in English language 

instruction at the higher education level, where proficiency in communication serves not 

merely as an academic requirement but as a gateway to global mobility, employability, 

and lifelong learning. In Latin America, and particularly in Ecuador, institutions are 

increasingly turning to competency-based education (CBE) as a strategic response to this 

demand. 

Competency-based curriculum design focuses on the development of learners’ capacity 

to mobilize knowledge, skills, and attitudes in contextually relevant ways. In contrast to 

traditional models of instruction centered on passive content delivery, the CBE approach 

emphasizes authentic performance, learner autonomy, and mastery of specific outcomes. 

As highlighted by Andronache, Bocoș, and Neculau (2015), competencies represent 

dynamic configurations of conceptual and procedural knowledge, attitudes, and values 

that are mobilized in order to respond effectively to complex challenges. 

The growing body of research on CBE confirms its potential to significantly improve 

student outcomes in English language instruction. For example, studies such as that by 

Thipatdee (2021) demonstrate that integrating local community content into English 

learning not only increases student engagement but also enhances communication skills 

by grounding language use in culturally familiar, meaningful situations. Community-

based curriculum design, as described by Praveen (2020), connects learners to their social 

environment, making language learning more accessible and personally relevant, while 

promoting civic responsibility and intercultural competence. 

This volume aims to provide an in-depth, research-informed overview of how CBE can 

be applied to the design, delivery, and assessment of English language instruction in 

higher education. Organized into four comprehensive chapters, the book begins with an 

exploration of the theoretical underpinnings of CBE and its pedagogical rationale. It 

reviews how the concept of “competence” has evolved from behaviorist origins to more 

constructivist and socio-cognitive frameworks that align with the demands of 21st-

century learning. It also addresses how language-specific competencies, such as those 
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outlined in the CEFR (Common European Framework of Reference for Languages), are 

being used to structure learning outcomes and define proficiency standards. 

In the second chapter, the book explores methodological innovations in CBE for English 

language teaching. It outlines how learner-centered methods—such as project-based 

learning, problem-solving tasks, cooperative learning, and digital integration—can be 

strategically employed to build communicative and strategic language competencies. 

These strategies allow for flexibility in instructional design, recognizing that students may 

require diverse pathways to achieve mastery (Findley & Nathan, 1978). The incorporation 

of community content—such as local history, institutions, and natural environments—

into lesson planning serves to contextualize language use and extend learning beyond the 

classroom. 

The third chapter focuses on evaluation and assessment in a CBE framework. In CBE, 

evaluation is not confined to standardized tests but includes performance-based measures, 

such as oral simulations, portfolios, and rubric-based assessments, that align with clearly 

articulated learning outcomes (Chambers, 1993). Teachers assume a formative role, using 

feedback loops to guide learners toward refinement and mastery. This shift from 

summative to formative assessment underscores the core philosophy of CBE: learners 

must be able to demonstrate not only what they know but also how they apply it. 

Finally, the fourth chapter turns to the Ecuadorian context, highlighting the pioneering 

work of institutions like Fundación Metropolitana in advancing CBE for English 

instruction. Fundación Metropolitana has actively pursued strategies of 

internationalization and academic mobility to enrich its curriculum and institutional 

vision. Through partnerships with European and Latin American institutions, it has 

developed dual-degree programs, teacher exchange initiatives, and digital course delivery 

models that align with global standards while responding to local realities. These 

experiences underscore the adaptability and relevance of CBE in diverse institutional 

settings and provide a replicable model for other Ecuadorian higher education institutions 

seeking to modernize their language programs. 

This book is both a theoretical contribution and a practical guide. It is intended for 

curriculum designers, university administrators, English language instructors, and 

education policy makers. The principles, strategies, and case studies presented here 
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provide a roadmap for transforming English language instruction through the adoption of 

a learner-centered, performance-driven, and contextually grounded approach. 

In sum, competency-based curriculum design does not represent a passing trend but a 

necessary evolution in how we prepare students for life in a complex, multilingual, and 

interdependent world. As institutions across Ecuador and Latin America seek to improve 

educational quality and equity, this model offers a sustainable path toward relevance, 

inclusion, and excellence in English language teaching. 
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Chapter 1: Theoretical Foundations of 

Competency-Based English Curriculum Design 
Implementing competency-based models in Ecuadorian higher education requires a 

thoughtful adaptation of international frameworks to the local context. Ecuadorian 

institutions face the dual imperative of aligning with global standards—such as those set 

forth by the Common European Framework of Reference for Languages (CEFR) and 

UNESCO’s guidelines on transversal competencies—while simultaneously addressing 

national educational policies and socio-cultural realities. The integration of these models 

into Ecuadorian standards involves reshaping curricular structures to prioritize clearly 

defined learning outcomes and performance-based assessments. Institutional experiences, 

notably from Fundación Metropolitana, illustrate the practical challenges and successes 

encountered during this transformation.  

At Fundación Metropolitana, for example, language programs have been re-envisioned 

by embedding English within task-based and project-oriented learning modules that 

reflect both the academic discipline and the professional context. Other Higher Education 

Institutions (HEIs) in Ecuador have followed suit, tailoring competency frameworks to 

better suit their unique institutional missions and resource environments while contending 

with issues such as underfunding, digital inequality, and the need for pedagogical 

innovation. 

Teacher training and the development of core competencies are pivotal elements in the 

successful implementation of these reformed curricula. Educators in Ecuadorian HEIs are 

being encouraged to shift from traditional, lecture-based methodologies toward a model 

that promotes active leDarning, reflective practices, and interdisciplinary collaboration. 

This reorientation involves rigorous professional development that equips teachers with 

the skills needed to design and execute lessons based on measurable learning outcomes, 

engage in authentic assessment, and integrate digital technologies effectively.  

As a natural extension of this effort, institutions are also exploring micro-credentialing 

and flexible learning pathways that allow for the recognition of prior learning and the 

acquisition of specific, industry-relevant skills. This approach not only enhances the 

adaptability and relevance of language instruction but also provides both students and 

professionals with opportunities for continuous lifelong learning. By enabling educators 
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to serve as curriculum co-designers and facilitators of real-world performance, these 

measures help solidify the link between academic objectives and the practical demands 

of contemporary work environments. 

Strategic recommendations for sustainable curriculum reform underscore the need for an 

integrated approach that involves policymakers, institutional leaders, and faculty in a 

continuous improvement process. Key strategies include aligning national policy with 

institutional autonomy, thereby allowing universities and colleges to tailor competency-

based curricula that respect both local conditions and international benchmarks. Policy 

alignment should facilitate the development of robust assessment frameworks and 

encourage partnerships among HEIs, government agencies, and international 

organizations. Moreover, leveraging technological advancements—such as digital 

platforms, AI-driven analytics, and mobile learning solutions—can enhance educational 

delivery and ensure that the curriculum remains dynamic and responsive to the changing 

landscape of work and technology.  

These strategic imperatives, when combined with a commitment to fostering 

interdisciplinary collaboration and innovative teaching practices, promise to create a 

resilient and forward-thinking educational system. Ultimately, the successful 

implementation of competency-based education in Ecuador hinges on the sustained effort 

to integrate these diverse strategies into a cohesive reform agenda that benefits learners, 

educators, and society at large. 

1.1 The Evolution and definitions of competence and 

competency 

The terms “competence” and “competency” have long been subjects of rigorous debate 

and evolving interpretation within educational and professional discourse. Chomsky 

(1965) was among the first to introduce a formal distinction, conceptualizing competence 

as the innate, idealized linguistic knowledge internalized by a native speaker, independent 

of external variables. He contrasted this with performance, which he described as the 

actual use of language in real-life situations, susceptible to errors and influenced by 

psychological factors such as memory limitations and distractions. While Chomsky’s 

dichotomy emphasized a theoretical, cognitive understanding of language, it did not fully 

account for the ways in which social context influences communication. Recognizing this 

gap, sociolinguists such as Hymes (1972) expanded the definition by proposing the 



Competency-Based curriculum design for English Language Instruction: Teaching method innovations 
and their impact on learning in Higher Education 

Page 13 of  68 
 

concept of “communicative competence,” arguing that linguistic knowledge alone was 

insufficient for effective communication. Hymes asserted that competence encompasses 

not only grammatical proficiency but also the social rules of language use—knowing 

when, where, and with whom to communicate in particular ways. Thus, communicative 

competence introduced an essential pragmatic dimension to language education, situating 

linguistic ability within the sociocultural frameworks necessary for meaningful 

interaction. 

Building on Hymes' foundation, researchers like Canale and Swain (1980) further 

elaborated the construct of communicative competence by distinguishing it into specific 

components: grammatical competence, sociolinguistic competence, and strategic 

competence. Grammatical competence refers to the mastery of syntax, morphology, 

phonology, and semantics; sociolinguistic competence addresses the ability to use 

language appropriately according to social norms and cultural expectations; and strategic 

competence involves the deployment of communication strategies to overcome 

breakdowns and enhance message effectiveness.  

Later, Bachman (1990) refined these models by introducing a bifurcation between 

organizational competence, which includes grammatical and textual knowledge, and 

pragmatic competence, covering the functional use of language for communicative 

purposes. Strategic competence remained integral as the mechanism by which speakers 

adapt to real-time communicative challenges. These expanded models have been crucial 

for the design and implementation of Competency-Based Education (CBE) frameworks, 

especially in language instruction. They offer detailed, assessable dimensions that 

educators can target, making the abstract concept of “competence” operational and 

measurable in curriculum design, assessment rubrics, and pedagogical practices. 

Contemporary understandings of competence have continued to evolve, moving beyond 

static conceptions toward a dynamic, integrative perspective. Chelli (2010) highlights that 

competence is not a fixed trait to be acquired and stored but rather an evolving integration 

of knowledge, skills, and attitudes that must be continuously developed through practical 

experience and contextual engagement. This perspective aligns with the constructivist 

theories of learning, which posit that learners actively construct knowledge through 

experience, reflection, and social interaction.  
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Schneckenberg and Wildt (2006) conceptualize competency development as a laddered 

progression: beginning with initial perception and understanding, advancing through 

cognitive acquisition and mental structuring, and culminating in effective performance 

that aligns with externally validated standards. Their model underscores the necessity of 

contextual application and reflective practice as essential components of genuine 

competency development. This dynamic, iterative process resonates deeply with the goals 

of CBE, which seeks not only to transmit knowledge but to cultivate the ability to apply 

that knowledge adaptively across various real-world scenarios. In this sense, CBE 

frameworks are inherently aligned with modern, holistic views of competency, 

emphasizing performance, adaptability, and continuous professional and personal growth. 

1.2 Historical and Philosophical Foundations of Competency-

Based Education 

The origins of Competency-Based Education (CBE) can be traced back to the behaviorist 

educational models of the 1950s and 1960s, particularly within the United States. During 

this period, there was a pressing need for efficient and measurable training systems, 

especially in the military and vocational sectors, where observable outcomes were 

paramount for operational success (Gervais, 2016). Influenced heavily by Frederick 

Taylor’s scientific management theory, which emphasized task optimization and 

efficiency, early CBE models prioritized precision in setting learning objectives and 

rigorous accountability in performance assessment.  

Additionally, Bloom’s (1974) concept of mastery learning, which posited that all students 

could achieve a high level of understanding given sufficient time and appropriate 

instruction, reinforced the belief that educational success should be defined by clear, 

demonstrable outcomes. In response to these trends, the U.S. Office of Education 

officially defined CBE as a performance-based approach that emphasized demonstrating 

mastery of essential life skills required for effective societal participation (Chelli, 2010). 

Early iterations of CBE, therefore, were characterized by an almost exclusive focus on 

measurable behavior, often at the expense of deeper cognitive and affective learning 

dimensions. 

However, modern interpretations of Competency-Based Education have evolved 

significantly beyond their behaviorist origins, incorporating insights from constructivist 

and socio-cognitive theories. Today, CBE models emphasize learner autonomy, 
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meaningful engagement, critical thinking, and context-rich learning experiences. 

Scholars such as Hyde (1996) and Morcke et al. (2013) argue that true competence 

encompasses not merely the mechanical execution of tasks, but also a nuanced 

understanding of why and when to act. This reconceptualization aligns with the broader 

educational paradigm shift toward fostering lifelong learners who can adapt to complex, 

unpredictable environments.  

Within this framework, competencies are seen not as fixed endpoints but as evolving 

capacities that integrate knowledge, skills, attitudes, and critical reflection. Learning is 

no longer about rote memorization or isolated task performance but about the construction 

of meaning through interaction with real-world contexts. Consequently, assessment 

within modern CBE frameworks increasingly focuses on authentic tasks, reflective 

portfolios, and problem-solving activities that mirror professional and societal demands, 

moving away from standardized tests as the sole measure of achievement. 

In the realm of higher education—and particularly within Latin American contexts—

Competency-Based Education has gained significant traction as institutions endeavor to 

bridge the persistent gap between academic instruction and societal needs. As economies 

across the region strive for greater innovation, inclusivity, and alignment with global 

standards, CBE offers a framework through which higher education can become more 

responsive and impactful. Bowden (1993) emphasizes that one of the principal strengths 

of CBE lies in its ability to articulate explicit learning outcomes that are directly tied to 

professional competencies, thereby ensuring that graduates are equipped with the 

practical skills necessary for workforce integration and societal contribution.  

Furthermore, Thipatdee (2021) highlights that CBE promotes the incorporation of local 

community content and cultural relevance into curricula, thus enhancing student 

engagement and ensuring that education supports both individual aspirations and 

collective development goals. In this way, CBE in Latin America is not a mere 

transplantation of foreign models but a dynamic adaptation that respects local identities 

while fostering global competencies, ultimately positioning higher education as a catalyst 

for sustainable social and economic advancement. 
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Table 1 

Comparative overview 

Aspect Traditional Education Competency-Based Education 

Curriculum 

Design 

Time-based progression 

through a standardized 

curriculum 

Mastery-based progression tailored 

to individual learning needs 

Assessment Periodic testing with emphasis 

on memorization 

Continuous, performance-based 

assessments demonstrating skill 

mastery 

Learning Pace Uniform pace for all students Flexible pacing, allowing students 

to progress upon mastery 

Instruction Teacher-centered delivery of 

content 

Learner-centered, with instructors 

as facilitators and coaches 

Learning 

Outcomes 

Focus on content coverage Emphasis on demonstrable 

competencies and real-world 

application 

Source: Traditional Education vs. Competency-Based Education 

1.3 Components of a Competency-Based English Curriculum 

A competency-based English curriculum represents a significant departure from 

traditional content-based models, particularly in terms of structure, instructional 

methodology, and evaluation mechanisms. In contrast to traditional curricula, which often 

prioritize the sequential coverage of grammatical structures or thematic units, 

competency-based education (CBE) emphasizes the development of practical, observable 

skills and knowledge applications.  

Chambers (1993) emphasized that a robust CBE curriculum must articulate clear 

performance objectives that specify who is expected to perform a task, what the task 

entails, under what conditions it must be performed, and the standards that define 

successful performance. These precise objectives form the structural foundation for both 

instructional planning and assessment strategies. Unlike generalized learning goals in 

conventional curricula, CBE’s tightly defined outcomes ensure that every aspect of 
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instruction is aligned toward measurable student competencies, fostering greater 

transparency and accountability. 

Several essential components distinguish a CBE curriculum from more traditional 

models, particularly within the realm of English language learning. Chelli (2010) outlines 

four critical elements: contextualized instruction, the promotion of learner autonomy, 

real-world task orientation, and the integration of continuous feedback mechanisms. 

Contextualized instruction demands that learning experiences be embedded in realistic 

settings, thereby enhancing relevance and engagement. Learner autonomy, meanwhile, is 

cultivated through self-directed activities and reflection, empowering students to take 

ownership of their language acquisition journey.  

Real-world task orientation implies that English learning activities—such as role-playing 

job interviews, conducting community surveys, or creating digital narratives—are 

designed to replicate authentic communicative demands. Furthermore, continuous 

feedback becomes an integral part of the learning cycle, allowing learners to recognize 

progress, adjust strategies, and internalize linguistic competencies progressively 

(Gervais, 2016). These elements are increasingly formalized in frameworks like the 

Qualifications and Curriculum Authority’s (QCA) guidelines in the UK and the U.S. 

Department of Education’s recommendations for performance-based learning. 

A crucial instrument supporting the design of competency-based English curricula is the 

integration of internationally recognized standards such as the Common European 

Framework of Reference for Languages (CEFR). The CEFR provides a transparent, 

comprehensive system for defining and assessing language proficiency across six levels, 

from A1 (beginner) to C2 (mastery) (Council of Europe, 2001). Central to the CEFR are 

“can-do” descriptors, which specify what learners are able to do in reading, writing, 

listening, and speaking at each proficiency level. These descriptors are performance-

oriented, aligning seamlessly with CBE’s emphasis on demonstrable skills rather than 

abstract knowledge. By adopting the CEFR within a competency-based framework, 

institutions can create more coherent, equitable, and portable language programs that are 

recognized across educational systems and national borders. Moreover, CEFR-aligned 

curricula facilitate differentiated instruction, allowing educators to address diverse learner 

needs based on concrete, observable achievements (Little, 2006). 
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An innovative extension of the CBE approach involves embedding community-based 

themes into the English curriculum, a practice that has shown substantial benefits in 

learner motivation and performance. Research by Thipatdee (2021) indicates that 

integrating locally relevant content—such as environmental issues, indigenous cultures, 

or historical narratives—deepens students' emotional investment in language learning and 

enhances critical thinking. This strategy not only contextualizes English use but also 

promotes intercultural competence, encouraging learners to navigate multiple worldviews 

and societal challenges through the target language.  

Community-oriented projects, including service-learning programs, local journalism 

initiatives, and cross-cultural exchange simulations, embody the spirit of authentic, task-

based learning while grounding instruction in students' lived experiences (Svinicki, 

2010). Thus, CBE becomes not merely a pedagogical model but a transformative tool for 

linking academic language acquisition with civic engagement and social relevance. 

In sum, competency-based English curricula are defined by their focus on explicit, 

actionable outcomes; learner-centered methodologies; integration with internationally 

recognized standards; and a strong emphasis on real-world, contextually rich learning 

tasks. This multifaceted approach not only enhances linguistic proficiency but also 

prepares students for meaningful participation in global and local communities. By 

moving away from content memorization toward practical application and continuous 

improvement, CBE reshapes English language education to better meet the demands of 

the 21st century. As educational landscapes continue to evolve, the challenge for 

policymakers and educators lies in scaling and sustaining CBE innovations through 

systemic support, professional development, and responsive curricular design. 

Table 2 

Comparison Between Traditional Content-Based and Competency-Based English 

Curricula 

Aspect Traditional Content-Based 

Curriculum 

Competency-Based English 

Curriculum 

Curriculum 

Structure 

Organized around grammar 

points, vocabulary, or themes 

Organized around real-world 

tasks and competencies 
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Learning 

Objectives 

General and knowledge-

focused 

Specific, measurable, 

performance-based 

Instructional 

Approach 

Teacher-centered, lecture-

driven 

Learner-centered, task- and 

project-based 

Assessment Summative exams (e.g., 

quizzes, essays) 

Continuous, formative 

assessments using authentic 

tasks 

Contextual 

Relevance 

Limited integration of real-

world contexts 

High integration of community 

themes and authentic contexts 

Feedback 

Mechanism 

Periodic, after major 

evaluations 

Ongoing, embedded in learning 

activities 

 

1.4 Communicative Competence Models and Their Role in 

CBE 

The successful implementation of a Competency-Based Education (CBE) framework in 

English language instruction hinges on its integration of comprehensive communicative 

competence models. Pioneering works by Hymes (1972), Canale and Swain (1980), and 

Bachman (1990) have significantly influenced how language curricula are structured, 

offering a robust theoretical foundation for practical application. These models argue that 

effective language use extends far beyond grammatical correctness—it involves the 

capacity to communicate meaningfully and appropriately within diverse social contexts. 

In a CBE context, this emphasis on performance-based outcomes aligns perfectly with 

the objective of producing learners who are not only linguistically accurate but also 

communicatively competent across a variety of real-world scenarios. 

One of the critical advancements in communicative competence theory was Hymes’s 

(1972) concept of “communicative competence,” which critiqued Chomsky’s narrow 

focus on linguistic competence. Hymes asserted that knowing a language involves 

knowing how to use it appropriately in sociocultural contexts. This perspective was later 

expanded by Canale and Swain (1980), who introduced a multi-dimensional framework 

that included grammatical, sociolinguistic, and strategic competencies. Their model 

emphasized that successful communication depends not only on knowledge of the 
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language system but also on the ability to navigate social norms, roles, and cultural 

references. This is especially relevant in multicultural environments where learners must 

be able to interpret and respond to implicit cues, levels of formality, and culturally 

sensitive expressions. 

Widdowson (1978) further refined this understanding by distinguishing between “usage” 

and “use.” According to his model, “usage” refers to the formal aspects of language—

grammar and vocabulary—while “use” relates to the functional deployment of language 

in communicative settings. He argued that grammar should be taught not as an abstract 

system but as a tool for conveying meaning. In CBE, this distinction is vital because the 

instructional goal is to ensure that learners can apply grammatical rules in contextually 

appropriate ways, rather than merely recalling them for standardized tests. Thus, 

communicative competence becomes the linchpin for designing tasks and assessments 

that mirror authentic language use in personal, academic, and professional domains. 

Illustration 1 

Model of communicative competence  

 

Source: own elaboration 
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Bachman’s (1990) framework builds on these earlier models by offering a detailed 

taxonomy of language competence that is especially useful for CBE-based curriculum 

design and evaluation.  

He divides language competence into three principal areas: organizational competence 

(which includes both grammatical and textual knowledge), pragmatic competence 

(encompassing functional and sociolinguistic components), and strategic competence (the 

ability to plan, execute, and repair communication). This comprehensive approach 

ensures that language learning is not compartmentalized into isolated skills but treated as 

an integrated process of understanding and production. The emphasis on strategic 

competence is particularly relevant in CBE, as it reflects the learner’s ability to adapt 

communication in real time—an essential 21st-century skill for global interaction, 

problem-solving, and leadership. 

Communicative competence models offer indispensable theoretical and pedagogical 

guidance for embedding CBE in English language instruction. By integrating 

grammatical accuracy, cultural sensitivity, and adaptive strategies, these frameworks 

align closely with the holistic nature of CBE. Instructional activities such as simulations, 

debates, intercultural exchanges, and service-learning projects provide platforms for 

learners to develop and demonstrate these competencies authentically. Therefore, the 

adoption of models from Hymes, Canale and Swain, and Bachman not only enriches 

language teaching but also transforms it into a performance-based, socially embedded 

process that meets the demands of modern education and workforce readiness. 

Table 3 

Comparative Overview of Communicative Competence Models 

Component Hymes 

(1972) 

Canale & Swain 

(1980) 

Bachman (1990) 

Grammatical 

Competence 
        (Organizational 

Competence) 

Sociolinguistic 

Competence 
        (Pragmatic 

Competence) 

Discourse Competence         (Organizational 

Competence) 

Strategic Competence             
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Pragmatic 

Competence 

  
    

Textual Competence 
  

    

Source: Sapungan, R. M., Aceron, R. M., Castillo, R. C., & Villanueva, D. M. (2018). Sociolinguistic competence 

of Filipino hotelier and restaurateur interns. [Figure: Model of Communicative Competence by Canale and Swain]. 

ResearchGate. https://www.researchgate.net/figure/Model-of-Communicative-Competence-by-Canale-and-

Swain_fig1_329813271 

1.5 Application of CBE in Latin American Higher Education 

The implementation of Competency-Based Education (CBE) across Latin America, and 

particularly in Ecuador, reflects a growing alignment between regional educational 

reforms and international pedagogical trends. CBE’s emphasis on measurable, 

performance-based learning outcomes resonates with broader goals of improving 

workforce readiness and social equity. In the Ecuadorian context, institutions are 

responding to the national and global call for graduates who can navigate an increasingly 

complex, multicultural, and digitized world. This has led to a gradual but notable shift 

from content-heavy, teacher-centered approaches to learner-centered methodologies that 

value critical thinking, autonomy, and real-world problem-solving. The trend is especially 

visible in English language instruction, where communication skills are directly tied to 

global academic and professional mobility. 

Ecuadorian universities such as Universidad Central del Ecuador and Fundación 

Metropolitana have been among the pioneers in applying CBE principles to their 

language programs. These institutions have revised their curricula to align with 

international benchmarks such as the Common European Framework of Reference for 

Languages (CEFR), while ensuring compliance with national standards issued by 

SENESCYT (Consejo de Educación Superior). The integration of CEFR’s “can-do” 

descriptors into curriculum design has allowed institutions to formulate clear, measurable 

learning outcomes across the four key skills: listening, speaking, reading, and writing. 

This alignment ensures that English language programs not only meet international 

academic standards but also empower learners to function effectively in diverse 

multilingual environments. 

The transformation of curriculum design in Ecuadorian higher education is also being 

shaped by the broader process of educational internationalization. According to Cedeño 

Espinoza, Juanes Giraud, and Haro-Calero (2021), Ecuadorian universities have 
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increasingly adopted competency-based models as a response to international mobility 

programs, global partnerships, and accreditation processes. These models promote the 

acquisition of transferable skills, including digital literacy, teamwork, intercultural 

communication, and applied problem-solving. As higher education becomes more 

interconnected, institutions are under pressure to develop curricula that prepare students 

not only for local labor markets but also for participation in international academic 

networks. Thus, English instruction under a CBE framework becomes a key facilitator of 

both linguistic competence and global readiness. 

Concrete case studies from institutions such as Eduplanet SAS and Fundación 

Metropolitana underscore the practical viability and scalability of CBE in the Ecuadorian 

context. These programs have adopted innovative strategies such as project-based 

learning, community-based curricula, and formative assessment systems that mirror real-

life communication demands. For example, learners engage in simulations, interviews, 

community surveys, and collaborative digital projects, all designed to measure and build 

practical competencies. Teachers involved in these initiatives report increased student 

motivation, more authentic language use, and stronger alignment between classroom 

activities and job-related competencies. These findings are consistent with the core tenets 

of CBE, where learning is expected to result in observable performance that extends 

beyond the classroom. 

Overall, the adoption of CBE frameworks in Ecuadorian English language education 

illustrates a promising convergence between local educational needs and global 

pedagogical standards. By incorporating CEFR descriptors, prioritizing transferable 

skills, and promoting experiential learning, institutions are redefining what it means to be 

language-proficient in the 21st century. This shift not only enhances academic quality but 

also contributes to the broader goals of educational inclusion, social development, and 

international competitiveness. Moving forward, sustained teacher training, curricular 

innovation, and institutional collaboration will be key to consolidating and expanding the 

reach of CBE in Ecuador’s higher education system. 

Integration of CBE into English language instruction in higher education represents a 

strategic alignment with global educational priorities and local developmental needs. It 

offers a robust framework for producing graduates who are not only proficient in English 

but also capable of using the language to contribute meaningfully in their communities 

and professions. 
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Chapter 2: Innovative Teaching Practices in 

Competency-Based English Instruction 
Competency-Based Education (CBE) has emerged as a transformative framework in 

English language teaching, emphasizing the practical application of language rather than 

the accumulation of theoretical knowledge. Central to CBE is the principle that learners 

should demonstrate their ability to use language meaningfully in real-world contexts. This 

represents a significant departure from traditional language teaching approaches in many 

Latin American higher education institutions, which have often prioritized grammar 

instruction and memorization. CBE reorients instruction around learner outcomes, 

placing communicative competence, contextual performance, and real-life problem-

solving at the center of the curriculum. As such, language teaching becomes a dynamic 

process aimed at developing adaptive, culturally responsive, and autonomous 

communicators. 

This shift requires educators to adopt methodologies that go beyond passive learning and 

instead engage students in active, situated learning experiences. One of the most 

prominent methodologies aligned with CBE is project-based learning (PBL). In PBL, 

students are encouraged to collaborate on real-world tasks—such as creating bilingual 

promotional materials, conducting interviews, or developing podcasts—where English is 

not just a subject but a tool for achieving communicative goals. These projects simulate 

professional and civic scenarios, encouraging students to use the target language across 

disciplines. Institutions like Fundación Metropolitana have embedded such tasks into 

their English programs to ensure alignment between academic instruction and workplace 

expectations. 

Equally crucial to the CBE paradigm is the integration of digital technologies that 

personalize learning, facilitate performance tracking, and create immersive linguistic 

environments. Learning Management Systems (e.g., Moodle, Google Classroom), AI-

powered writing assistants (e.g., Grammarly), and speaking platforms (e.g., English 

Central) support individualized feedback and formative assessment. These tools enable 

students to monitor their progress in mastering specific language competencies and 

receive immediate input that facilitates self-correction and growth. Moreover, mobile-

friendly applications expand access to learning beyond the classroom, particularly for 
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students in remote or underserved areas, thus supporting one of CBE’s central goals: 

equity and flexibility in education. 

Community-based curriculum design is another strategy that reinforces the principles of 

CBE. By anchoring language instruction in the local social, cultural, and economic 

context, educators can enhance learner motivation while simultaneously promoting civic 

engagement. For example, students might conduct English-language interviews with 

local artisans, create health pamphlets for bilingual communities, or present research on 

environmental sustainability to municipal stakeholders. These tasks blend linguistic 

development with social responsibility and cultural sensitivity. As highlighted in case 

studies like those presented by Thipatdee (2021), such contextualized instruction not 

only improves linguistic accuracy and fluency but also fosters deeper engagement and 

relevance. 

Another key element of CBE-aligned instruction is the development of learner 

autonomy. In contrast to teacher-directed instruction, CBE emphasizes the learner's 

responsibility in setting goals, selecting learning strategies, and evaluating their progress. 

Strategies such as reflective journaling, self-assessment checklists, and individualized 

learning contracts help students take ownership of their development. As Holec (1981) 

and Benson (2011) have argued, autonomous learners are better positioned to succeed in 

dynamic professional environments where lifelong learning is essential. Cultivating 

autonomy also aligns with the broader educational goals outlined in Ecuador’s national 

development plans and the United Nations’ Sustainable Development Goals, which 

emphasize self-regulated, inclusive, and adaptable learning systems. 

Intercultural competence is another critical competency within English instruction, 

especially in a globalized educational landscape. Instructional practices should include 

critical cultural reflection, comparative media analysis, and virtual exchanges to 

develop learners' ability to communicate effectively across cultural boundaries. 

According to Byram (1997) and Deardorff (2006), intercultural competence involves 

more than awareness; it requires attitudes of openness, skills of interpretation, and a deep 

understanding of sociocultural norms. Embedding these components into English 

instruction prepares students for academic mobility, international collaboration, and 

ethical engagement in multicultural workplaces, all of which are central to CBE’s long-

term objectives. 
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This chapter provides a roadmap for educational institutions in Ecuador and Latin 

America seeking to reform their English language programs through innovative, 

competency-based instructional methodologies. Drawing on institutional practices, 

international research, and practical application, it underscores the importance of 

pedagogical alignment, faculty readiness, digital integration, and community 

engagement. The examples presented reflect a larger movement toward relevance, 

equity, and accountability in language education. By embracing these strategies, 

institutions can ensure that English instruction is not only academically rigorous but also 

socially impactful and professionally transformative. 

2.1 Project-Based and Problem-Based Learning in English 

Instruction 

Project-Based Learning (PBL) and Problem-Based Learning (PrBL) are pedagogical 

strategies that resonate strongly with the core tenets of CBE. Both approaches involve 

students in extended, collaborative activities where they must apply English to solve 

meaningful, often interdisciplinary challenges. In the context of English language 

teaching (ELT), PBL fosters authentic communication by requiring students to research, 

discuss, and present topics using the target language. 

The work of Goachagorn Thipatdee (2021) on integrating local community issues into 

English lessons for Thai high school students exemplifies the power of PBL in a CBE 

framework. Students engaged in projects about local festivals, landmarks, and 

environmental issues, thereby linking linguistic development with cultural and civic 

awareness. This model, which can be adapted to Ecuadorian universities, aligns with the 

Council of Europe’s (2001) CEFR descriptors, particularly in tasks requiring learners to 

describe experiences, express opinions, and give presentations on familiar topics. 

Barrows (1986) originally designed problem-based learning for medical education, but it 

has since found a firm place in language education. PrBL asks students to respond to 

open-ended scenarios, such as planning a student exchange, organizing a campus event, 

or addressing a social issue in English. These activities demand not only grammatical 

knowledge but also strategic, sociolinguistic, and pragmatic competence (Canale & 

Swain, 1980; Bachman, 1990). 

Research shows that PBL and PrBL improve motivation, deepen content retention, and 

enhance collaborative skills (Thomas, 2000; Beckett & Miller, 2006). In the Latin 
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American context, these benefits are particularly important, as they contribute to closing 

the gap between theoretical knowledge and employability skills, a major concern for 

higher education systems (González & Wagenaar, 2008). 

2.2 Integration of Digital Technologies and AI Tools in CBE 

Classrooms 

The integration of technology into Competency-Based Education (CBE) for English 

instruction represents a transformative force in enhancing accessibility, personalization, 

and learner engagement. Digital tools enable instructors to implement authentic, 

performance-based tasks aligned with CEFR (Common European Framework of 

Reference for Languages) standards while accommodating the diverse needs and learning 

paces of students. Language learning applications such as Duolingo, English Central, and 

LingQ offer practice in listening, reading, speaking, and writing through adaptive systems 

that adjust to user performance in real time. Similarly, AI-driven tools like ChatGPT and 

Grammarly provide immediate, personalized feedback, allowing learners to self-correct 

and reflect—key practices within the CBE framework. These tools not only improve 

linguistic accuracy but also reinforce autonomy and metacognition, critical components 

of CBE. 

The unbundling and rebundling of learning environments, as described by Brower and 

Specht-Boardman (2022), offer learners the opportunity to create highly individualized 

learning experiences. This aligns closely with CBE's emphasis on learner agency and the 

ability to progress based on demonstrated mastery rather than time spent in class. Tools 

like Google Docs enable collaborative writing assignments, while platforms like Flipgrid 

and Padlet foster oral communication and brainstorming, respectively—each targeting 

specific CEFR “can-do” descriptors. These platforms support flexible learning pathways 

that allow learners to acquire, demonstrate, and build upon communicative competencies 

at their own pace. As such, they represent more than supplemental resources; they are 

integral components of a dynamic, digital CBE learning ecosystem. 

Technologies employing speech recognition and natural language processing (NLP) have 

introduced powerful new ways to simulate real-life conversations. These capabilities 

allow learners to practice pronunciation, intonation, listening comprehension, and 

interactional fluency in ways previously limited to teacher-mediated instruction or 

immersion programs. For instance, English Central, widely used by Ecuadorian 
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institutions such as Eduplanet SAS, integrates video-based listening and speaking 

exercises that allow learners to mimic native-speaker models and receive instant feedback 

on fluency and pronunciation. For learners preparing for B1 and B2 certifications, these 

simulations are especially valuable in developing communicative competence in settings 

where native speakers or immersive contexts are scarce. 

Despite these advances, the implementation of educational technology in CBE-based 

language instruction is not without obstacles. Infrastructural disparities, particularly in 

rural or economically marginalized areas, can severely restrict access to devices, reliable 

internet, and technical support. Moreover, gaps in digital literacy—among both learners 

and educators—can limit the effective use of technological tools, reducing them to 

superficial add-ons rather than integral components of the learning process. Resistance to 

pedagogical change is another challenge; some educators remain hesitant to adopt 

unfamiliar tools, especially when institutional support for professional development is 

lacking. As Kessler (2018) and Warschauer (2011) argue, addressing these barriers 

requires deliberate planning, sustained investment in infrastructure, and systematic 

training programs. 

To fully harness the potential of technology within CBE, institutions must adopt a 

strategic approach that combines innovation with inclusivity. Professional development 

initiatives should empower educators not only to use digital tools but to integrate them 

pedagogically within performance-based learning frameworks. Likewise, equity-focused 

policies must ensure that all students—regardless of socioeconomic background—can 

benefit from technology-enhanced learning. By fostering a culture of innovation 

grounded in CBE principles, institutions like Eduplanet are setting a precedent for others 

in Latin America and beyond, demonstrating that when technology is effectively 

embedded in pedagogy, it can serve as a bridge toward educational equity and global 

communicative competence. 

2.3 Community-Based Curriculum Design and 

Contextualization 

Contextualization is a central pillar of Competency-Based Education (CBE), anchoring 

learning outcomes in environments that are culturally, professionally, and personally 

meaningful to students. Unlike traditional models that prioritize abstract or 

decontextualized content, CBE prioritizes relevance and application, ensuring that 
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competencies are transferable across real-life settings. One of the most effective means 

of achieving this contextualization is through Community-Based Learning (CBL). CBL 

integrates the learner into their immediate environment by linking curriculum to 

community realities, challenges, and knowledge systems. This not only deepens 

engagement but also fosters the development of civic responsibility and social 

awareness—values increasingly emphasized in 21st-century education frameworks 

(Thipatdee, 2021). 

Community-Based Learning, particularly in English language instruction, has the added 

advantage of enhancing intercultural communication skills and local-global 

connections. Thipatdee (2021) highlights that integrating themes such as local history, 

environmental sustainability, indigenous knowledge, and traditional arts into English 

classes promotes both language acquisition and intercultural competence. These themes 

make learning more engaging and personally significant, which leads to increased 

motivation and retention. In a CBE model, language is not taught in isolation but is 

embedded within projects that are meaningful to the learners' communities, aligning with 

the CEFR’s (Council of Europe, 2001) focus on functional and purposeful language use. 

In Ecuador, Fundación Metropolitana has adopted such an approach by embedding 

English instruction into socially relevant themes including urban development, 

biodiversity conservation, and cultural preservation. This model draws from Kolb’s 

Experiential Learning Theory (1984), which argues that knowledge is best retained 

when learners are actively involved in experiences followed by reflection, 

conceptualization, and application. Through this experiential lens, Fundación 

Metropolitana’s English language projects allow students to explore authentic societal 

issues using the target language. Learners become active participants in their education—

co-constructing knowledge with peers, instructors, and community members. 

Community-Based Learning in English instruction also provides a natural framework for 

performance-based assessment, a hallmark of CBE. Rather than relying solely on 

written exams or quizzes, students are evaluated through authentic tasks such as 

interviews with local professionals, development of bilingual tourist guides, or 

presentations proposing solutions to local municipal issues—all delivered in English. 

These tasks not only measure linguistic competence but also assess critical thinking, 

collaboration, and problem-solving abilities. Importantly, such activities align with 

portfolio-based assessment strategies, in which learners gather artifacts over time that 
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demonstrate mastery of competencies, further supporting reflective learning and 

metacognitive awareness. 

By integrating community themes and experiential learning strategies, CBL reinforces 

the foundational goals of CBE: meaningful, measurable, and transferable learning. In 

language education, this means that students are not just learning English—they are using 

it as a tool to engage with their world, express ideas, and solve problems. Ecuador’s 

innovative applications of CBL through institutions like Fundación Metropolitana 

provide a replicable model for other Latin American contexts aiming to strengthen 

English language instruction while promoting social relevance and intercultural fluency. 

Ultimately, CBL ensures that education is not only about personal achievement but also 

about meaningful participation in society 

Table 3 

CBL Task Mapping to CEFR Competencies and CBE Indicators 

CBL Task CEFR Competency 

Targeted 

CBE Indicator 

Interviewing local 

business owners 

Spoken production & 

interaction (B1–B2) 

Real-world communication; 

community engagement 

Creating bilingual 

pamphlets for tourists 

Reading and writing (A2–

B1) 

Functional writing; 

intercultural competence 

Presenting solutions to 

municipal problems 

Spoken interaction, 

argumentation (B2) 

Problem-solving; civic 

responsibility 

Documenting 

traditional cultural 

practices 

Listening, note-taking, 

and descriptive writing 

(B1) 

Cultural awareness; 

documentation skills 

Leading a 

sustainability 

awareness campaign 

Spoken production; 

persuasive writing (B1–

B2) 

Leadership; persuasive 

communication; collaborative 

action 

Source: Haro-Calero, R. D. (2025). Community-Based Learning tasks aligned to CEFR competencies and CBE 

indicators 
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2.4 Fostering Learner Autonomy and Self-Regulation 

Learner autonomy is a foundational principle within Competency-Based Education 

(CBE), where learners are expected to take active responsibility for their own educational 

progress. Unlike traditional models that often rely on teacher-directed instruction and 

uniform pacing, CBE requires students to demonstrate mastery before advancing to new 

competencies. This mastery-based model presupposes the development of key self-

directed learning skills such as goal-setting, strategy selection, self-monitoring, and 

reflective evaluation. According to Holec (1981), learner autonomy is “the ability to take 

charge of one’s own learning,” which encompasses cognitive, metacognitive, and 

affective dimensions. In a CBE framework, autonomy is not just encouraged—it is an 

operational requirement. 

In the CBE classroom, autonomy is promoted through pedagogical practices that allow 

learners to exercise choice and control. These include flexible pacing, learner-selected 

project topics, and the integration of self-assessment and reflective journals. Learners 

are encouraged to set personal learning goals, monitor their performance, and adjust 

strategies based on feedback. Importantly, the use of technology plays a crucial role in 

scaffolding this autonomy. AI-powered platforms like Grammarly and ChatGPT 

provide immediate, personalized feedback that allows students to revise and improve their 

written and spoken outputs iteratively. These tools simulate real-time feedback loops, 

reinforcing the cyclical nature of performance improvement inherent to CBE models. 

The theoretical and empirical literature on autonomy consistently highlights its 

educational benefits. Researchers such as Little (1991) and Benson (2011) argue that 

autonomy enhances motivation, fosters deeper cognitive engagement, and promotes the 

transfer of learning to new contexts. Learners who are autonomous are more likely to 

persist through challenges, apply their skills in novel situations, and take ownership of 

their academic and professional development. These advantages are particularly relevant 

in CBE environments, where learners must engage in sustained, reflective practice in 

order to demonstrate competence. Moreover, autonomous learning aligns with 21st-

century educational goals that prioritize adaptability, self-directed inquiry, and lifelong 

learning. 

In Latin America, however, fostering learner autonomy poses both cultural and 

institutional challenges. Many students are accustomed to rigid, exam-driven systems that 
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reward memorization and discourage risk-taking. The transition to an autonomy-

supportive model requires not only changes in teaching methodology but also a cultural 

shift in how learning is perceived. Despite these challenges, innovative programs are 

emerging. For instance, the University of Guadalajara in Mexico has introduced 

autonomous learning modules within its language programs, allowing students to 

progress through English levels at their own pace. Similarly, the Universidad Técnica 

Particular de Loja (UTPL) in Ecuador has developed virtual learning communities 

that foster peer collaboration, self-assessment, and resource sharing—key enablers of 

autonomous learning in digital contexts (Cueva et al., 2017). 

These institutional examples underscore the importance of creating learning 

environments that are flexible, supportive, and aligned with CBE principles. To cultivate 

autonomy, educational institutions must offer not only the curricular structure for self-

directed learning but also the technological infrastructure and assessment systems that 

validate and reinforce learner agency. Through intentional design and cultural adaptation, 

autonomy can be nurtured even in educational contexts historically oriented toward top-

down instruction. In doing so, CBE becomes not just a pedagogical model, but a vehicle 

for empowering students to become lifelong learners, capable of navigating complex and 

evolving personal and professional landscapes.  

2.5 Promoting Intercultural Competence through English 

Learning 

In a globalized and interconnected world, language learning must extend beyond 

grammatical accuracy and lexical range to encompass intercultural competence—the 

ability to communicate effectively and respectfully with people from diverse cultural 

backgrounds. Byram (1997) articulates this idea through five key components: (1) 

attitudes of openness and curiosity, (2) knowledge of social practices in one’s own and 

other cultures, (3) skills of interpreting and relating cultural elements, (4) skills of 

discovery and interaction, and (5) critical cultural awareness. These dimensions align 

strongly with the principles of Competency-Based Education (CBE), which aims to 

develop not only cognitive abilities but also social and emotional competencies that 

contribute to global citizenship. In CBE-based English instruction, intercultural 

competence becomes a measurable outcome, integrated into the development of 

communicative, cognitive, and ethical skills. 
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Integrating intercultural learning into English curricula can be done through a variety of 

authentic and project-based activities. Examples include analyzing international news 

reports, exploring world literature, engaging in virtual cultural exchanges (e.g., through 

eTwinning or UN Model simulations), and comparing cross-cultural communication 

styles using multimedia or discussion forums. These activities foster reflective learning, 

enabling students to interrogate their own assumptions and develop empathy for 

perspectives different from their own. By confronting cultural differences and negotiating 

meaning across contexts, learners cultivate the interpretive and relational skills outlined 

by Byram (1997). This intercultural engagement transforms language classrooms into 

spaces for personal growth, democratic dialogue, and ethical reflection. 

Empirical research supports the inclusion of intercultural objectives in language 

education, particularly within CBE frameworks. Deardorff (2006) highlights that 

intercultural competence is developmental rather than innate and requires intentional 

design of experiential and reflective learning opportunities. This process-based 

approach is well suited to CBE, where learners advance based on performance in 

authentic contexts. Institutions like Fundación Metropolitana in Ecuador have 

implemented this approach through bilingual projects, study-abroad preparation modules, 

and international collaborations. By embedding intercultural outcomes into English 

instruction, such institutions ensure that learners are prepared not only for linguistic tasks 

but also for academic exchange, intercultural negotiation, and global employability. 

In Latin America and beyond, English programs grounded in CBE principles offer a 

powerful platform for the holistic development of students as social actors in a 

globalized society. The use of case studies, collaborative writing on global topics, and 

role-plays simulating cross-cultural encounters helps students internalize the values of 

openness, tolerance, and responsible citizenship. Through these practices, language 

becomes not just a tool for communication but a means of participating in intercultural 

dialogue and social transformation. These goals are particularly relevant in the 21st-

century labor market, where employers seek individuals who can navigate multicultural 

teams and international environments with cultural sensitivity and communication agility. 

Innovative methodologies in CBE-based English instruction—including project-based 

learning, digital integration, community-based projects, and intercultural education—

help foster meaningful, skill-driven learning experiences. They promote the acquisition 

of English not merely as a subject but as a living tool for participation in real-world 
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interactions and global processes. The development of intercultural competence, 

therefore, is not an optional addition but a central outcome in any language program that 

aspires to global relevance. The following chapter will explore how these methodologies 

are supported and sustained through robust assessment strategies, reinforcing the 

alignment between instructional practices and the core goals of competency-based 

education. 
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Chapter 3: Assessing Competency and Measuring 

Learning Outcomes in English Language Instruction 
Assessment is a cornerstone of Competency-Based Education (CBE), functioning not 

merely as an endpoint for measuring learning, but as a continuous process that shapes 

instruction, informs feedback, and verifies real-world competence. In contrast to 

traditional models that prioritize summative, standardized testing, CBE views assessment 

as formative, performance-based, and learner-centered. It emphasizes authentic 

demonstrations of mastery, ensuring that learners are not only knowledgeable but also 

capable of applying their skills in diverse and meaningful contexts. Particularly in English 

language education, this shift reframes the assessment process as one that values the 

quality of communicative output, intercultural engagement, and self-regulated 

performance over rote memorization or abstract grammar drills. 

In the context of higher education, English language assessment under a CBE framework 

must account for a broad spectrum of competencies, including linguistic accuracy, 

pragmatic fluency, strategic communication, and intercultural sensitivity. This 

multidimensional approach reflects the complexity of real-life language use and is 

supported by frameworks like the Common European Framework of Reference for 

Languages (CEFR), which defines levels of proficiency based on what learners can do in 

real-world tasks. Assessment strategies must, therefore, evaluate more than isolated skills; 

they must consider how learners integrate listening, speaking, reading, and writing to 

perform socially and professionally relevant functions. Such alignment ensures coherence 

between instructional goals, learner activities, and institutional outcomes. 

Theoretical models like Kirkpatrick’s Four-Level Evaluation Model (Kirkpatrick & 

Kirkpatrick, 2006) offer valuable guidance for structuring assessment in competency-

based language instruction. Originally developed for corporate training, the model has 

been adapted for educational settings and comprises four stages: (1) learners’ reaction 

(engagement and satisfaction), (2) learning (acquisition of knowledge and skills), (3) 

behavior (application of learning), and (4) results (impact on broader goals or 

environments). Applied to English language learning, this model encourages institutions 

to look beyond test scores and consider how language acquisition influences learners' 

behaviors in academic, professional, and intercultural contexts. This layered evaluation 

ensures that CBE programs remain responsive, relevant, and impactful. 



Competency-Based curriculum design for English Language Instruction: Teaching method innovations 
and their impact on learning in Higher Education 

Page 38 of  68 
 

Case studies from institutions such as Fundación Metropolitana and Eduplanet SAS in 

Ecuador illustrate how these assessment principles can be implemented in practice. Both 

institutions have embraced a range of assessment tools—portfolio-based evaluations, 

project presentations, peer reviews, and AI-supported diagnostics—to capture learners' 

progress in communicative competence. For example, Eduplanet uses platforms like 

English Central and Flipgrid for ongoing oral assessments, allowing instructors to 

evaluate fluency, accuracy, and pronunciation in real-time tasks. Fundación 

Metropolitana integrates self-assessment and community-based projects, enabling 

learners to reflect on their progress while engaging with authentic social issues. These 

practices exemplify how CBE-aligned assessment not only measures outcomes but 

enhances learning through continuous feedback and contextual relevance. 

This chapter will explore the theoretical foundations, practical instruments, and 

institutional experiences that inform the assessment of English language learning in CBE 

programs. It begins by discussing core principles of performance-based assessment, 

followed by an overview of formative and summative tools aligned with CEFR and CBE 

standards. It then analyzes how feedback loops, self-assessment strategies, and digital 

technologies support learner autonomy and mastery. Finally, the chapter presents field-

based examples from Fundación Metropolitana and Eduplanet, highlighting how 

assessment can be embedded into instruction and aligned with both local and international 

quality assurance frameworks. In doing so, it offers a comprehensive model for educators 

and institutions seeking to implement effective, meaningful, and competency-driven 

assessment practices. 

3.1 Theoretical Foundations of Competency-Based 

Assessment 

Competency-based assessment represents a paradigm shift in educational evaluation by 

focusing on what learners can do with their knowledge rather than simply what they know 

in abstract or decontextualized terms. Unlike traditional assessments, which often 

prioritize recall and recognition through multiple-choice or short-answer formats, 

competency-based models emphasize demonstrable, observable behaviors aligned 

with real-world tasks. This orientation requires that learning outcomes be clearly defined 

and measurable. According to Mager (1962), effective objectives must specify the 

behavior to be demonstrated, the conditions under which it should occur, and the criteria 

for successful performance. In Competency-Based Education (CBE), these objectives 
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become the foundation for both teaching and assessment, ensuring coherence, 

transparency, and learner-focused progression. 

One of the central tenets of CBE assessment is the move away from high-stakes, one-

time examinations toward a more continuous and formative model of evaluation. This 

approach enables students to receive ongoing feedback and refine their competencies 

through iterative cycles of practice, reflection, and improvement. Chambers (1993) noted 

that this model enhances learning by reinforcing student agency—empowering learners 

to take ownership of their growth. It also supports mastery learning, where progress is 

determined not by time spent but by the learner’s demonstrated ability. Thipatdee (2021) 

further argues that such feedback-rich environments improve long-term retention and 

promote deeper cognitive engagement, particularly in language acquisition where 

practice and refinement are crucial. 

In English language teaching (ELT), especially in English as a Foreign Language (EFL) 

contexts, conventional assessments such as grammar quizzes or vocabulary tests fall short 

of capturing the full range of communicative competence. Competency-based assessment 

addresses this gap by employing authentic performance tasks that mirror real-life 

language use. These include oral presentations, interviews, group discussions, role-plays, 

and email or report writing tasks aligned with CEFR levels. Such activities evaluate not 

just fluency and accuracy, but also the pragmatic and intercultural dimensions of 

communication. For instance, a student might be asked to negotiate a schedule change in 

English with a classmate from another culture—an exercise that tests language 

proficiency, strategic competence, and sociocultural awareness simultaneously. 

Additionally, CBE assessments often integrate self-assessment and peer evaluation, 

which promote metacognitive development and reflective learning. Students are 

encouraged to monitor their progress, assess their own work against rubrics or learning 

outcomes, and seek peer feedback to enhance their performance. The use of portfolios is 

especially popular in CBE-oriented language programs, as they allow students to collect 

and curate evidence of their growth over time. Portfolios may include writing samples, 

audio recordings, feedback reflections, and completed projects. These artifacts provide a 

more comprehensive picture of learner development than traditional exams, and they 

support personalized learning trajectories by documenting strengths and areas for 

improvement. 
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In conclusion, competency-based assessment transforms language learning into an active, 

iterative, and learner-driven process. It redefines evaluation as a developmental rather 

than judgmental activity, integrating feedback mechanisms that support sustained 

progress toward mastery. For English language learners, particularly in higher education 

contexts, this model offers a more valid and equitable way to assess the complex interplay 

of linguistic, strategic, and intercultural skills. As institutions like Fundación 

Metropolitana and Eduplanet adopt these assessment practices, they set a precedent for 

more holistic, transparent, and performance-aligned evaluation strategies that uphold the 

principles of CBE while responding to the communicative demands of today’s globalized 

world. 

3.2 Kirkpatrick’s Four-Level Evaluation Model in Language 

Education 

Level 1: Reaction — Emotional and Cognitive Engagement 

This level evaluates learners’ immediate impressions of the learning experience, including 

emotional reactions, perceived relevance, and satisfaction with instructional quality. In a 

CBE context, learners must feel that the instruction is meaningful, culturally appropriate, 

and aligned with their goals. If students perceive the content as disconnected from real-

life applications, engagement drops. At Fundación Metropolitana and Eduplanet, this 

level is assessed using end-of-course surveys, digital polling tools, and focus group 

interviews. Data collected helps inform curriculum adjustments, teaching strategies, and 

even technological integration. Although reaction-level data does not confirm actual 

learning, it is vital for understanding how instruction is received and whether it motivates 

learners to persist and improve. 

Level 2: Learning — Competency Acquisition and Performance Growth 

The second level measures what learners have actually gained from instruction in terms 

of knowledge, skills, attitudes, and values. In competency-based English instruction, this 

goes beyond discrete grammar and vocabulary acquisition to include performance-based 

outcomes such as speaking fluently, writing persuasively, and responding appropriately 

in intercultural exchanges. Assessment tools include CEFR-aligned rubrics, vocabulary 

journals, listening comprehension tasks, reflective writing, and structured oral interviews. 

For example, Eduplanet incorporates writing portfolios and pronunciation recordings to 

document learner progression across modules. These tools enable instructors to verify not 
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only linguistic progress but also learners' ability to use language intentionally and 

contextually, a hallmark of both CBE and modern communicative language teaching. 

Level 3: Behavior — Transfer to New and Authentic Contexts 

At this stage, the focus shifts from acquisition to application: do learners use what they’ve 

learned in environments beyond the classroom? Behavioral change in language learning 

involves real-world communication, adaptability, and contextual performance. 

Institutions like Eduplanet implement simulations where students conduct professional 

interviews, manage business conversations, or solve workplace challenges in English. 

These are recorded, reviewed with performance rubrics, and sometimes evaluated by 

external partners or employers. Additionally, service-learning projects, internships, or 

community-based campaigns conducted in English offer opportunities for demonstrating 

behavior-level competence. The key here is transferability—can the learner apply 

classroom-acquired competencies to new linguistic, cultural, and problem-solving 

challenges? 

Level 4: Results — Societal, Academic, and Professional Impact 

The final level assesses long-term, institutional, and societal outcomes of English 

instruction. This includes graduation rates, international certification (e.g., PET, FCE, 

TOEFL), academic mobility, and job placement in bilingual or international roles. 

Institutions like Fundación Metropolitana monitor alumni trajectories through post-

graduation surveys, employer feedback, and enrollment data in global programs. These 

metrics provide quantitative and qualitative evidence of CBE effectiveness in producing 

not just competent English users, but globally engaged citizens and professionals. In 

Ecuador and Latin America more broadly, this level is also tied to national priorities like 

employability, inclusion, and competitiveness in international markets, making it critical 

for accreditation and public accountability. 

3.3 Performance-Based Tools and Indicators 

Performance-based assessment tools are critical in evaluating language competencies in 

CBE. These include rubrics, portfolios, role-plays, and authentic tasks that require 

students to use English in practical, goal-directed activities. Thipatdee (2021) employed 

a combination of oral dialogues, writing assignments, and community presentations to 

evaluate learner progress. These assessments focused on the integration of micro-level 

language features (spelling, grammar) with macro-level organization and fluency. 
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In Fundación Metropolitana and similar institutions, the use of holistic and analytic 

rubrics is standard practice. Rubrics are aligned with CEFR descriptors to ensure 

consistency and transparency. For example, a rubric for speaking performance may assess 

pronunciation, vocabulary use, interactional strategies, and coherence. Similarly, written 

tasks are evaluated for grammar, coherence, idea development, and task achievement. 

Portfolios also play a significant role in CBE assessment. These allow learners to 

document their progress over time, reflect on feedback, and showcase competencies 

through multiple genres—emails, reports, reflections, and creative writing. Digital 

portfolios further enhance accessibility and teacher-student interaction. 

Peer and self-assessment complement formal evaluations by fostering metacognition and 

autonomy. When students assess each other’s work using established criteria, they 

develop a deeper understanding of quality and become more engaged in the learning 

process. Eduplanet incorporates peer reviews into project assessments to reinforce 

collaborative learning and accountability. 

3.4 Assessment of Community-Based and Contextual 

Learning 

One of the distinguishing features of Competency-Based Education (CBE) is its 

flexibility and relevance to local contexts, making it highly adaptable to community-

based education models. In CBE, assessment is not confined to traditional testing 

environments but extends to authentic, real-world tasks that reflect both academic and 

civic responsibilities. This is particularly important in English language instruction, 

where communication must be both functionally effective and culturally appropriate. As 

Thipatdee (2021) demonstrates in a case study on community-integrated curriculum 

design, learners who participated in community projects—such as creating presentations 

about local landmarks or conducting interviews with residents—developed not only their 

linguistic competence but also their cultural awareness and civic engagement. 

Incorporating community-based learning (CBL) into English language curricula allows 

institutions to cultivate a more holistic skillset in students, combining language mastery 

with social impact. At Fundación Metropolitana, for example, the curriculum integrates 

service-learning modules that position students as active contributors to their 

communities. These may include teaching English to children or older adults, translating 

public signage and municipal documents, or designing bilingual campaigns for health 
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awareness. These activities require learners to engage deeply with the sociocultural 

context, tailoring their language use to meet the needs of diverse audiences. Such projects 

promote the development of not only communicative competence but also empathy, 

responsibility, and intercultural fluency. 

Assessing student performance in these projects calls for a multidimensional evaluation 

strategy. It is not enough to judge success based solely on grammar or vocabulary. Instead, 

assessment must consider the clarity of communication, the relevance of the message to 

the target audience, and the effectiveness of engagement with the community. For 

instance, a student delivering a public health campaign must not only use grammatically 

correct English but also select the appropriate register for a non-specialist audience, 

maintain cultural sensitivity, and ensure accessibility. Evaluators might collect feedback 

from community partners, observe student interactions, and review final project materials 

to form a well-rounded view of performance. 

To evaluate such complex outcomes, educators rely on rubrics specifically designed for 

community-based language tasks. These rubrics often include criteria such as audience 

awareness, message clarity, coherence, cultural appropriateness, and task effectiveness. 

Some institutions supplement these tools with self-assessment forms and reflective 

journals, which encourage learners to critically analyze their own performance and 

growth. Furthermore, community feedback—collected through interviews, surveys, or 

informal discussions—adds an important layer of validation. These mixed-method 

approaches align closely with CBE’s emphasis on demonstrating learning in authentic 

contexts and provide richer, more equitable assessments than standardized testing alone 

could offer. 

CBE’s integration with community-based learning in English instruction creates 

opportunities for students to apply language skills in impactful, socially embedded ways. 

These projects not only strengthen learners’ ability to communicate across cultural 

boundaries but also build a sense of civic responsibility. Institutions like Fundación 

Metropolitana are leading the way by designing experiential curricula that combine 

linguistic instruction with community service, supported by qualitative and formative 

assessment strategies. This model affirms the potential of English education as a tool not 

just for academic achievement, but for community development and social 

transformation. 
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3.5 Institutional Frameworks and Quality Assurance 

Mechanisms 

One of the distinguishing strengths of Competency-Based Education (CBE) is its capacity 

to integrate community-based learning into the fabric of curriculum and assessment. This 

alignment is particularly valuable in English language education, where learners benefit 

most from applying their linguistic knowledge in meaningful, socially embedded 

contexts. Rather than isolating academic instruction from real-world application, CBE 

supports the development of competencies within authentic environments—especially 

those that reflect the cultural and civic realities of learners' lives. This makes English 

instruction more relevant, more practical, and more impactful, as students use the 

language not only to demonstrate mastery but also to engage with and contribute to their 

communities. 

A compelling example of this integration is presented in the work of Thipatdee (2021), 

where students developed English presentations on local landmarks and conducted 

interviews with members of their community. These learning tasks required students to 

manage both linguistic and intercultural dimensions, such as choosing appropriate 

vocabulary, employing effective discourse structures, and demonstrating awareness of 

cultural expectations. The evaluation of these tasks extended beyond grammatical 

correctness to include the clarity of communication, the relevance of the message, and 

the sensitivity to the target audience’s sociocultural context. Such an approach reinforces 

the idea that language learning should not only be about mastering abstract structures but 

also about using those structures to build relationships, communicate meaning, and foster 

understanding across social boundaries. 

In Ecuador, Fundación Metropolitana has operationalized this vision through a series of 

service-learning modules embedded within its English curriculum. These modules task 

students with applying their language skills to real challenges—teaching English to 

vulnerable populations, translating municipal communications, or developing bilingual 

public health campaigns that inform diverse audiences. These projects serve a dual 

purpose: they offer rich opportunities for learners to practice English in authentic settings, 

and they foster civic engagement by positioning students as active participants in their 

communities. The communicative acts involved in these projects are not rehearsed or 

artificial; they are purposeful, contextual, and often socially urgent. 
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Assessing such projects requires educators to adopt flexible, multi-source approaches that 

capture both the linguistic and the social dimensions of performance. Traditional 

standardized tests are ill-suited to evaluating complex, context-sensitive competencies. 

Instead, assessment must include instructor observation, peer and self-evaluation, and 

feedback from community stakeholders. This triangulation of evidence ensures that 

students are evaluated on what they can actually do with the language in real-life 

situations—not just what they can recall on a test. It also aligns with CBE’s core principle 

that performance should be measured by authentic demonstration rather than time-based 

progression or passive content acquisition. 

To guide such assessments, institutions employ specially designed rubrics that articulate 

the key dimensions of success for community-based projects. These may include 

categories like audience awareness, clarity and coherence of message, appropriateness of 

linguistic register, and cultural sensitivity. For instance, a student producing a bilingual 

health brochure would be assessed not only on spelling and grammar but on their ability 

to adapt the message to the local population’s level of health literacy and cultural norms. 

Alongside these criteria, students are encouraged to maintain reflective journals, which 

provide insights into their thought processes, personal growth, and evolving 

understanding of community dynamics. 

An important and often underutilized source of evaluation in this model is community 

feedback. Those who receive, engage with, or benefit from student projects—be they 

neighborhood residents, municipal workers, or nonprofit staff—can provide critical input 

about the effectiveness of communication and the appropriateness of the material. This 

real-world feedback enhances the validity of the assessment while also fostering deeper 

accountability and engagement from students. It reinforces the idea that language learning 

is not simply a private academic endeavor but a public, interactive process with tangible 

effects on others. Such evaluation practices bring education closer to the lived experiences 

of students and the needs of the communities they serve. 

In essence, the union of CBE and community-based English instruction reshapes both 

pedagogy and assessment. By situating learning in local realities and evaluating it through 

performance, reflection, and feedback, institutions cultivate not only linguistically 

competent graduates but socially responsible citizens. This approach respects the 

complexity of communication as a human activity that is as much about connection as it 

is about correctness. Institutions like Fundación Metropolitana exemplify how English 
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education can prepare learners not only for tests and certifications but for active, 

meaningful participation in the world. The path forward requires continued investment in 

mixed-method assessments and the affirmation of local voices as essential stakeholders 

in the learning process. 
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Chapter 4: Implementation Strategies and Future 

Perspectives in Ecuadorian HEIs 

4.1 Adapting Competency-Based Models to Ecuadorian 

Standards 

The transition toward Competency-Based Education (CBE) in Ecuadorian Higher 

Education Institutions (HEIs) represents a strategic shift aligned with both global 

educational reforms and national development imperatives. Driven by international trends 

that prioritize employability, innovation, and lifelong learning, Ecuador has responded by 

incorporating CBE principles into its regulatory frameworks. The Consejo de Educación 

Superior (CES) and the Secretaría de Educación Superior, Ciencia, Tecnología e 

Innovación (SENESCYT) have introduced mandates that redefine the educational 

mission of HEIs. These include the articulation of graduate profiles based on 

demonstrable competencies, ethical values, and alignment with the demands of the 21st-

century labor market. The “Reglamento de Régimen Académico” (CES, 2023) now 

explicitly requires institutions to embed learning outcomes and professional 

competencies into their curricular structures, placing CBE at the core of academic quality 

assurance in Ecuador. 

This national-level directive, while forward-looking, necessitates a complex process of 

curricular transformation. CBE’s implementation in Ecuador cannot rely on uncritical 

adoption of international models; it must be contextualized to reflect the socio-cultural 

and institutional realities of the country. Unlike North American or European systems 

where CBE has evolved gradually over decades, Ecuadorian universities must introduce 

these reforms while simultaneously overcoming challenges related to funding limitations, 

infrastructural disparities, and inconsistent faculty training. These conditions make the 

transition to CBE more urgent and more intricate, especially in a context where traditional 

content-heavy, lecture-based pedagogies still dominate many academic programs. 

Reforming educational practice, therefore, must go hand-in-hand with organizational 

capacity building and cultural change within institutions. 

Despite these challenges, Ecuadorian HEIs have begun integrating international 

competency frameworks into their curriculum designs. The Common European 

Framework of Reference for Languages (CEFR), for instance, is increasingly adopted as 
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a benchmark for English language proficiency, offering a standardized system for 

describing learning outcomes across levels. Similarly, the UNESCO framework on 

transversal competencies—such as critical thinking, communication, and global 

citizenship (UNESCO, 2017)—has influenced curricular policies in ways that transcend 

disciplinary boundaries. However, such integration requires thoughtful adaptation to 

ensure relevance. Language instruction, especially in English, must move beyond 

grammar and vocabulary to address local communicative needs, such as engagement with 

intercultural contexts and participation in international networks, while still resonating 

with Ecuador’s multilingual and multicultural identity. 

In practice, Ecuadorian institutions are responding to policy shifts by reorganizing their 

curricular structures around the triad of knowledge, skills, and attitudes—a model 

increasingly used in Latin American educational reforms to express comprehensive 

learning. This triadic organization not only supports academic content but fosters socio-

emotional and ethical development, critical for building inclusive and democratic 

learning environments. Known locally as saberes, habilidades y actitudes, these domains 

are applied to define learning outcomes, structure assessments, and guide course design. 

For English language programs, this means aligning linguistic competencies with 

intercultural understanding and the ethical use of language in global and local settings. 

Instruction now emphasizes collaborative tasks, real-world communication, and the 

development of metacognitive awareness among learners. 

The Plan Nacional de Desarrollo (Senplades, 2021) reinforces these goals by calling for 

educational models that contribute to social transformation. Under this vision, language 

education becomes a vehicle for promoting civic engagement, gender equity, and 

sustainable development, not just academic achievement. Institutions are therefore 

encouraged to design programs that respond to societal needs while meeting international 

standards. In English education, this may involve integrating language learning with 

thematic content on environmental sustainability, indigenous rights, or public health—

thus aligning the curriculum with broader national priorities. CBE facilitates this 

integration by focusing on performance and contextualized learning rather than abstract 

knowledge alone. 

Ecuador’s adoption of CBE also requires a robust framework for faculty development. 

Many instructors trained under traditional paradigms may struggle with the conceptual 

and methodological demands of outcome-based teaching and assessment. As a result, 
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institutions must invest in continuous professional development programs that build 

faculty capacity in curriculum design, performance-based assessment, and the use of 

digital tools to support competency tracking. Collaborative planning, peer mentoring, and 

action research are strategies that can facilitate this transition. Moreover, inter-

institutional networks—such as consortia or alliances between public and private HEIs—

can provide platforms for sharing best practices, developing shared rubrics, and jointly 

addressing systemic barriers to implementation. 

Ultimately, the success of CBE in Ecuadorian higher education depends on the ability of 

institutions to balance global expectations with local relevance. This involves rethinking 

not only curricular structures but also institutional cultures, governance models, and 

quality assurance mechanisms. The role of language education, particularly English, is 

central to this transformation. As a tool for mobility, inclusion, and communication, 

English instruction under a competency-based model can contribute significantly to 

national development goals. However, it must do so by respecting linguistic diversity, 

promoting equitable access, and preparing learners for meaningful participation in both 

national and international communities. 

4.2 Institutional Experiences from Fundación Metropolitana 

and Other HEIs 

Among the institutions at the forefront of Competency-Based Education (CBE) 

implementation in Ecuador, Fundación Metropolitana stands out for its strategic and 

holistic approach to curriculum reform, particularly in English language instruction. 

Rather than adopting CBE as a superficial curriculum redesign, the institution has 

embedded it across multiple layers of academic governance—including curricular 

planning, faculty development, assessment design, and institutional policy. Through its 

School of Languages and Interdisciplinary Education, Fundación Metropolitana has 

committed to aligning its English programs with the Common European Framework of 

Reference for Languages (CEFR), ensuring international comparability of language 

levels, while also responding to local socio-economic and cultural needs. The curriculum 

not only meets external standards but is also infused with regional identity and 

professional relevance, bridging global benchmarks with Ecuadorian realities. 

The foundation of Fundación Metropolitana’s CBE model is a spiral curriculum that 

scaffolds competencies across academic levels, gradually increasing in complexity and 



Competency-Based curriculum design for English Language Instruction: Teaching method innovations 
and their impact on learning in Higher Education 

 

Page 51 of  68 
 

contextual application. English language learning is not treated as an isolated academic 

endeavor but as a functional tool for interdisciplinary work and professional 

communication. Students’ progress through a series of integrated modules that include 

task-based projects such as the development of bilingual marketing campaigns, the 

simulation of customer service interactions, and the production of interdisciplinary 

research reports. These tasks simulate real-world demands and cultivate transferable 

skills, including problem-solving, intercultural communication, and collaborative 

teamwork, thereby aligning with both CEFR descriptors and national labor competency 

frameworks. 

One of the pillars of Fundación Metropolitana’s success is its technological integration, 

which enables flexible, personalized, and data-informed learning experiences. Platforms 

such as Moodle support asynchronous learning and allow students to access resources 

and assessments at their own pace. Instructors utilize Edmodo and Google Classroom to 

facilitate collaborative writing, project-based learning, and formative feedback loops. The 

integration of these digital tools supports CBE’s emphasis on transparency, learner 

autonomy, and continuous assessment. By offering diverse learning modalities and 

enabling teachers to track competencies in real time, Fundación Metropolitana ensures 

that learners are actively involved in their own progression, while faculty are empowered 

to intervene and support when needed. 

Beyond Fundación Metropolitana, other institutions in Ecuador are also advancing the 

CBE agenda, each adapting the model to their institutional missions and student profiles. 

At the Universidad Técnica Particular de Loja (UTPL), for instance, the emphasis has 

been on microlearning and modularity. English language competencies are delivered 

through short, targeted modules integrated within professional programs such as business, 

tourism, and informatics. This modular design supports lifelong learning by enabling 

students and professionals to build and certify competencies over time, rather than being 

constrained by rigid course structures. The approach also aligns with digital education 

principles, which UTPL has championed as a national leader in virtual learning. 

Meanwhile, the Universidad de las Fuerzas Armadas (ESPE) has applied CBE principles 

in a very different context, emphasizing communication competencies within technical 

and defense-related fields. Here, English language instruction is embedded into 

engineering, logistics, and security training, with a strong emphasis on mission-based 

communication, protocol adherence, and intercultural negotiation—skills critical to 
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defense diplomacy and international cooperation. The institution has tailored CEFR 

descriptors to the professional registers required in these fields, thereby maintaining the 

integrity of international language standards while aligning them to national defense 

priorities. The integration of English across such specialized disciplines demonstrates the 

flexibility of CBE when implemented through strategic, sector-specific planning. 

What unites these institutional experiences is a systems-level understanding of CBE, 

where curriculum design, instructional practice, assessment, and technology are fully 

synchronized. Rather than treating competency development as the sole responsibility of 

language departments, these universities have created institution-wide cultures of 

performance-based learning. Academic planning is guided by backward design 

principles, where program outcomes inform course activities and assessments. Faculty 

are continuously trained to understand and implement competency frameworks, and 

digital platforms are selected not only for convenience but for their capacity to support 

CBE principles such as mastery tracking, formative feedback, and learner self-regulation. 

The cases of Fundación Metropolitana, UTPL, and ESPE demonstrate that while the CBE 

model is adaptable, its successful implementation is contingent on coherent institutional 

alignment and strategic leadership. Each institution has adapted the framework to its 

disciplinary focus, technological capacity, and student demographic, showing that there 

is no one-size-fits-all model. However, all share a commitment to performance-based 

assessment, interdisciplinary integration, and scalable digital infrastructure. These 

examples serve as a blueprint for other Ecuadorian HEIs aspiring to reform their English 

programs—not merely to teach language, but to equip students with the competencies 

needed for ethical, effective, and globally informed professional practice. 

Table 4 

Case study 

Case study: Implementation of Competency-Based English Language Instruction 

in Ecuadorian Higher Education Institutions 

Context and Rationale 

In response to global educational reforms and national development priorities, 

Ecuadorian Higher Education Institutions (HEIs) have begun integrating Competency-

Based Education (CBE) into their academic frameworks. Among the leading 
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institutions in this transition are Fundación Metropolitana, Universidad Técnica 

Particular de Loja (UTPL), and Universidad de las Fuerzas Armadas (ESPE). These 

institutions illustrate diverse models of CBE implementation in English language 

instruction, each adapted to their unique institutional missions, student profiles, and 

sectoral needs. 

Fundación Metropolitana: A Holistic CBE Model 

Fundación Metropolitana has adopted a systemic and comprehensive approach to CBE, 

embedding it across academic management, faculty development, and assessment 

systems. Its School of Languages and Interdisciplinary Education has aligned English 

programs with the Common European Framework of Reference for Languages (CEFR) 

while incorporating Ecuadorian cultural contexts and labor market competencies. 

The institution employs a spiral curriculum that progressively links linguistic 

proficiency to workplace readiness. Students engage in task-based projects such as 

bilingual marketing campaigns, customer service simulations, and interdisciplinary 

research reports, fostering transferable skills essential for professional success. 

Technological integration, particularly through platforms like Moodle, Edmodo, and 

Google Classroom, enhances personalized learning, collaborative work, and 

continuous assessment. This digital infrastructure supports learner autonomy and real-

time mastery tracking, key principles of CBE. 

 

UTPL: Microlearning and Modular Integration 

Universidad Técnica Particular de Loja (UTPL) has tailored its CBE implementation 

to its strong digital education identity. UTPL developed microlearning modules for 

English language acquisition across various professional career paths. These modules 

allow students to build and certify competencies incrementally, supporting lifelong 

learning and flexibility. 

UTPL’s English instruction focuses on embedding language skills into disciplinary 

content, aligning closely with industry-specific needs. The modular design supports 

continuous professional development and makes English learning accessible to diverse 

student populations, including working adults. This approach exemplifies how CBE 

can facilitate personalized, scalable, and context-sensitive education models. 

ESPE: Sector-Specific English Communication Competencies 
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At Universidad de las Fuerzas Armadas (ESPE), CBE principles have been adapted to 

defense and engineering education. English communication skills are embedded into 

technical and operational programs, emphasizing mission-based communication, 

security protocol adherence, and intercultural negotiation. 

ESPE’s adaptation of CEFR standards to defense-specific registers showcases the 

flexibility of CBE frameworks. English training is strategically linked to national 

defense priorities and international cooperation requirements, preparing students to 

navigate complex, multilingual environments with professionalism and cultural 

sensitivity. 

Institutional Alignment and Systemic Challenges 

Despite their diverse contexts, these institutions share a systemic understanding of CBE 

implementation. They demonstrate alignment across curriculum design, faculty 

development, assessment practices, and technological infrastructure. Performance-

based learning cultures are supported by backward curriculum design, continuous 

professional development for instructors, and integration of formative assessment 

tools. 

However, challenges remain. Institutions must continuously address issues such as 

faculty preparedness, infrastructure gaps, and the need for sustained leadership 

commitment. Ongoing calibration of learning outcomes with national standards (e.g., 

CES regulations) and international benchmarks (e.g., CEFR, UNESCO competencies) 

is essential to ensure both local relevance and global competitiveness. 

Conclusion 

The experiences of Fundación Metropolitana, UTPL, and ESPE demonstrate that CBE 

is a highly adaptable but complex educational model. Successful implementation 

depends on strategic institutional alignment, robust digital support systems, and a 

commitment to contextualized, performance-based learning. These case studies offer 

valuable insights for other HEIs in Ecuador and Latin America seeking to transition 

toward competency-based English language instruction that meets the demands of 

contemporary society and the global workforce. 
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4.3 Teacher Training and Core Competencies for 

Implementation 

Effective implementation of Competency-Based Education (CBE) in Ecuadorian Higher 

Education Institutions (HEIs) rests fundamentally on the quality of teacher preparation. 

Without a comprehensive transformation of faculty competencies, CBE risks being 

reduced to a superficial change in terminology rather than a true pedagogical shift. 

Ecuadorian universities have increasingly recognized that CBE demands not only 

adjustments in teaching techniques but a profound restructuring of faculty training 

programs. This entails equipping educators with skills in methodological innovation, 

curriculum design, digital pedagogy, and performance-based assessment. Institutions that 

aspire to lead in CBE must therefore invest systematically in professional development 

frameworks that address these multiple dimensions. 

The need to redesign faculty training is particularly acute in English language education, 

where traditional content delivery often falls short of developing communicative and 

intercultural competencies. Institutions such as Fundación Metropolitana have pioneered 

professional development programs that center on instructional design, authentic 

assessment, and backward planning methodologies. Inspired by the work of Wiggins and 

McTighe (2005), these programs train faculty to begin with the definition of measurable 

learning outcomes and then design activities and assessments that build towards the 

demonstration of these outcomes. Faculty are not simply updating old syllabi—they are 

learning to think differently about how knowledge and skills are developed and 

demonstrated across diverse learner profiles. 

Faculty training for CBE also requires the development of specific technical and 

pedagogical skills. Language teachers, for example, must achieve mastery in approaches 

such as Communicative Language Teaching (CLT) and Project-Based Learning (PBL), 

which emphasize real-world use of language, learner autonomy, and collaborative 

problem-solving. Additionally, educators must become proficient in using digital 

assessment tools, such as learning management systems, e-portfolios, and AI-supported 

feedback platforms, to track competencies transparently and provide timely, formative 

feedback. These technologies enable teachers to monitor mastery on a continuous basis 

rather than relying on traditional summative testing alone, thus aligning closely with CBE 

principles. 
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A 2022 study by Moya and Torres underscores the critical link between structured teacher 

induction programs and successful CBE implementation in English language education. 

Institutions that established formal pathways for training, mentoring, and evaluating new 

faculty were significantly more effective at embedding CBE frameworks into their 

curricula. Such programs not only familiarize teachers with competency-based models 

but also foster a culture of reflective practice, where instructors continually assess and 

refine their strategies in light of learner needs and program goals. This iterative process 

ensures that faculty development is not a one-time event but a sustained, evolving 

commitment to educational excellence. 

Moreover, CBE transforms the traditional role of the teacher. Educators are no longer 

merely content deliverers; they are expected to act as curriculum co-designers, learning 

coaches, and interdisciplinary facilitators. Teachers help students develop not only 

linguistic accuracy but also the capacity to perform competently in real-world contexts. 

This expanded role demands competencies that extend beyond subject expertise. Modern 

educators must exhibit advanced communication skills, adaptability, creativity, digital 

literacy, and a commitment to equity and inclusion—soft skills that are often harder to 

cultivate than technical knowledge but are equally essential for guiding students in the 

21st-century knowledge economy. 

This shift in professional identity also has implications for institutional culture and 

governance. Faculty empowerment is crucial: teachers must be involved in curriculum 

development, assessment design, and the formulation of graduate profiles. Their expertise 

and frontline experience can help ensure that competency models are realistic, culturally 

sensitive, and responsive to evolving labor market needs. In this sense, participatory 

governance becomes a vital component of CBE success. Teacher input must not be limited 

to classroom instruction but must shape strategic planning and quality assurance 

processes at the institutional level. 

Ultimately, the professionalization of teaching within a CBE framework elevates the role 

of educators to that of transformative agents. They are not only responsible for 

transmitting knowledge but for fostering critical thinkers, adaptive professionals, and 

socially responsible citizens. In Ecuador’s evolving educational landscape, this new 

vision of teaching requires sustained institutional investment, collaborative innovation, 

and an unwavering commitment to the holistic development of both teachers and students. 

Only by recognizing and cultivating the expanded competencies of educators can HEIs 
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fully realize the transformative potential of Competency-Based English language 

instruction. 

4.4 Micro-Credentialing and Flexible Learning Pathways 

The emergence of micro-credentials within Competency-Based Education (CBE) 

frameworks marks a significant transformation in how educational achievement is 

conceptualized, validated, and recognized. Unlike traditional degrees that require years 

of study to obtain broad certifications, micro-credentials offer targeted validation of 

specific competencies through short, modular learning experiences. These certifications, 

often stackable, allow learners to build customized portfolios of competencies that reflect 

their personal, academic, and professional aspirations. Within the Ecuadorian context, 

Fundación Metropolitana is among the institutions leading this movement, exploring 

stackable micro-certifications in specialized areas of English for Specific Purposes (ESP) 

such as medical English, tourism communication, and academic writing. This strategy 

addresses both labor market needs and student demand for flexible, relevant, and 

immediate learning outcomes. 

Micro-credentials not only diversify educational offerings but also strengthen the 

principle of lifelong learning that underpins modern CBE systems. By allowing students 

and professionals to upskill or reskill in response to rapidly changing economic demands, 

micro-credentials empower individuals to remain agile and competitive in the workforce. 

Partnerships with external platforms like Coursera and national programs such as 

“Ecuador Conectado” have further expanded access to flexible learning opportunities. 

Through these collaborations, Ecuadorian Higher Education Institutions (HEIs) are 

issuing digital badges that document verified competencies and professional development 

achievements. These digital badges can be easily shared across online professional 

networks, enhancing learners’ employability and providing transparent, verifiable 

evidence of their skills. 

The flexibility inherent in micro-credentials also broadens educational access by 

recognizing prior and experiential learning. Recognition of Prior Learning (RPL) 

mechanisms enable learners to receive academic credit for skills and knowledge acquired 

outside formal educational settings, including through work experience, volunteering, or 

informal study. This is particularly important for students from diverse and underserved 

backgrounds, who often face systemic barriers to higher education. By validating 
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informal and non-formal learning, HEIs make it possible for these students to complete 

formal programs more efficiently and affordably. In doing so, they actively contribute to 

the fulfillment of Sustainable Development Goal 4 (SDG 4), which calls for inclusive, 

equitable, and quality education for all (UNESCO, 2023). 

Institutions such as the Universidad Nacional de Educación (UNAE) have begun to 

integrate micro-credentialing strategies into their core academic programs, particularly 

within teacher education. At UNAE, competency-based micro-certifications allow future 

educators to demonstrate mastery of discrete skills such as digital literacy for education, 

formative assessment techniques, and classroom management. This modular structure 

offers a level of flexibility and responsiveness that traditional linear teacher training 

programs cannot, allowing future educators to specialize and adapt their learning 

pathways according to specific professional goals and contextual needs. It also fosters a 

culture of ongoing professional development, which is critical for maintaining relevance 

in rapidly evolving educational environments. 

Similarly, ESPOL (Escuela Superior Politécnica del Litoral) has innovated within the 

realm of English language instruction by offering flexible English training modules aimed 

at entrepreneurs, small business owners, and technical staff. These modules focus on 

practical English communication skills needed in specific professional settings such as 

commerce, technology, and tourism. Rather than forcing students to navigate lengthy, 

generalized English programs, ESPOL’s approach enables learners to acquire workplace-

relevant competencies in condensed timeframes, aligning language education more 

closely with Ecuador’s economic development goals. Such initiatives illustrate how 

micro-credentials can effectively bridge the gap between academic institutions and labor 

market needs. 

The rise of micro-credentials and flexible pathways signals a paradigm shift in higher 

education, moving toward a modular, responsive, and inclusive learning ecosystem. 

Students are no longer confined to rigid academic trajectories but can curate their own 

learning journeys, stacking credentials from different institutions and platforms to build 

unique professional profiles. This approach also encourages HEIs to redesign their 

curricula around real-world competencies, emphasizing mastery and application over 

theoretical accumulation. As digital credentials become standardized and increasingly 

recognized by employers, the portability and transparency of learning achievements will 

further democratize access to quality education and professional advancement. 
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Ultimately, the expansion of micro-credentials, RPL, and modular learning models in 

Ecuadorian HEIs represents more than a technological innovation; it reflects a deep 

philosophical shift toward learner-centered education. Institutions like Fundación 

Metropolitana, UNAE, and ESPOL demonstrate that when education is made more 

flexible, contextualized, and competence-driven, it becomes more inclusive, equitable, 

and impactful. By embracing these models, Ecuador positions itself to meet the 

challenges of the Fourth Industrial Revolution while ensuring that education serves as a 

powerful tool for social mobility, innovation, and sustainable national development. 

4.5 Strategic Recommendations for Sustainable Curriculum 

Reform 

Ensuring the long-term success of Competency-Based Education (CBE) implementation 

in Ecuadorian Higher Education Institutions (HEIs) requires the execution of strategic 

actions across multiple, interconnected dimensions. Among the first priorities is the need 

for clear and flexible policy alignment. National agencies such as the Consejo de 

Educación Superior (CES) and the Secretaría de Educación Superior, Ciencia, Tecnología 

e Innovación (SENESCYT) must continue to provide structured yet adaptable regulatory 

frameworks. These guidelines should define essential elements such as competency 

descriptors, interdisciplinary design parameters, and recognition of academic credits 

across modular and non-traditional pathways. Such clarity will support institutions in 

maintaining academic rigor while adapting CBE models to their unique missions and 

student profiles, thus avoiding the pitfalls of both underregulation and bureaucratic 

overreach. 

Equally critical to the success of CBE initiatives is the empowerment of faculty. 

Professional development must become a sustained, institutionalized commitment rather 

than a series of isolated training sessions. Educators must be equipped not only with 

methodological tools but also with the capacity to redesign curricula, assess complex 

competencies, and leverage digital environments effectively. A blended approach 

combining in-person workshops, asynchronous online courses, and collaborative 

planning groups has proven to be particularly effective. By promoting faculty 

collaboration and peer mentoring, institutions can foster a culture of innovation and 

shared ownership of CBE reforms. Without systemic faculty empowerment, even the 

most ambitious curricular reforms will struggle to produce meaningful change. 
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Curricular innovation remains at the heart of effective CBE implementation, particularly 

in language education. English programs must move beyond an exclusive focus on 

decontextualized grammar instruction to prioritize project-based learning, integrated 

skills development, and transversal competencies such as critical thinking, collaboration, 

and intercultural awareness. Learning tasks should mirror real-world professional and 

academic scenarios, enabling students to apply English meaningfully in authentic 

contexts. Such curricular reorientation aligns with both the CEFR guidelines and national 

competency frameworks and has been demonstrated by institutions like Fundación 

Metropolitana, where language projects incorporate disciplines as diverse as health 

communication, business negotiations, and environmental advocacy. 

Another indispensable pillar for sustaining CBE efforts is the robust development of 

technological infrastructure. Digital platforms are no longer peripheral; they are central 

to competency tracking, personalized learning, and real-time formative assessment. 

Investment in AI-based learning analytics, mobile-accessible educational tools, and 

scalable Learning Management Systems (LMS) must be prioritized. Institutions such as 

Fundación Metropolitana have illustrated how thoughtful edtech integration not only 

enhances academic performance but also democratizes access to learning, particularly for 

students from geographically or economically marginalized backgrounds. Technology 

serves as both a tool and an ecosystem for CBE, enabling flexible learning pathways and 

promoting educational equity. 

In an increasingly interconnected world, international collaboration offers another 

strategic avenue for strengthening CBE implementation. Ecuadorian HEIs must actively 

pursue academic mobility programs, research partnerships, and institutional alliances 

with international organizations to maintain global relevance. Networks such as the 

Consejo de Aseguramiento de la Calidad de la Educación a Distancia (CALED) and the 

Organización de Estados Iberoamericanos (OEI) offer valuable expertise, resources, and 

benchmarking opportunities. Through participation in such networks, institutions can 

ensure that their competency frameworks align with international best practices, 

enhancing graduate employability and academic reputation on a global scale. 

A commitment to rigorous monitoring and evaluation is equally crucial for the 

sustainability of CBE reforms. Institutions should develop continuous evaluation systems 

that incorporate both quantitative and qualitative metrics to assess the effectiveness of 

competency-based curricula. Data-driven analysis must go beyond basic pass rates to 
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include metrics such as competency mastery rates, student engagement indices, alumni 

career outcomes, and employer satisfaction surveys. Moreover, qualitative feedback from 

students and faculty can offer critical insights into program effectiveness and areas for 

refinement. Regular evaluation cycles will enable institutions to identify best practices, 

document lessons learned, and scale successful innovations across programs and 

campuses. 

As Ecuador moves steadily toward a more competency-driven education system, the 

experiences of Fundación Metropolitana and other pioneering HEIs provide valuable 

roadmaps and cautionary lessons. Their journeys demonstrate that localized adaptation, 

strong faculty leadership, strategic technological investment, and institutional vision are 

not optional—they are indispensable. CBE is not merely a curricular innovation; it is a 

systemic transformation that demands coherence across all levels of academic and 

organizational practice. If approached thoughtfully, CBE has the potential to not only 

reshape English language education but to transform Ecuadorian higher education into a 

model of responsiveness, inclusivity, and excellence in the 21st century. 

Table 4 

Strategic Action Plan for CBE Implementation in Ecuadorian HEIs 

Strategic 

Dimension 

Key Actions Expected Outcomes 

Policy 

Alignment 

Provide flexible national 

frameworks defining 

competencies, credit recognition, 

and interdisciplinary design 

without overregulation. 

Clear national guidance with 

institutional flexibility for 

innovation. 

Faculty 

Empowerment 

Institutionalize blended 

professional development 

programs combining workshops, 

online courses, and collaborative 

planning. 

Empowered, CBE-ready 

faculty capable of designing 

and assessing competency-

based curricula. 
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Curricular 

Innovation 

Prioritize project-based 

assessment, integrated skills, and 

transversal competencies tied to 

real-world contexts. 

Modern, relevant language 

programs that foster real-

world communication skills. 

Technological 

Infrastructure 

Invest in AI-based learning 

analytics, mobile-friendly 

platforms, and scalable LMS 

systems for competency tracking. 

Equitable and flexible 

learning supported by 

advanced digital ecosystems. 

International 

Collaboration 

Pursue academic mobility, 

research partnerships, and align 

frameworks with international 

networks like CALED and OEI. 

Globally benchmarked 

programs enhancing 

graduate competitiveness. 

Monitoring and 

Evaluation 

Implement continuous evaluation 

using both quantitative metrics 

and qualitative feedback to drive 

program improvement. 

Data-driven decision-

making to refine and scale 

CBE innovations effectively. 
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